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Presenter
Presentation Notes
You’ll have seen from the title that I’m going to talk about LE research. I choose this as a good example of the SOLSTICE approach  - that research should inform educational change and vice versa. It’s this relationship that I want to look at this morning. 
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Presentation Notes
We all know how much investment our institutions have undertaken in resourcing and promoting technology enhanced learning. It’s not surprising that we are expected to evaluate the impact of that investment. I argue that learners’ experiences should be a (one of) measure of impact.  So, two big questions:
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It’s lovely to be asked to do this, and doing a keynote gives a great excuse for looking back and thinking about how far we’ve come and where we should be going. I’ve talked a lot about learner experience research as an emerging research area. I’ve spent a lot of my time in the last few years:
-	Reviewing literature (BL review, EBL review)   
-	looking at projects’ findings, trying to pull them together 
-	disseminating them (requirements of project funding ;-, JISC website)
-	building capacity for undertaking learner experience research (ELESIG)

Through this I’ve really come to respect learner voices, to listen carefully to what they have to say. I’ve found that this research often it brings to the fore voices that are not well represented in the literature, and always forces me to think differently about how learners experience our teaching. 



L earners’ VVoices
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To share this powerful impact of learner voices with you, I wanted to start by playing a video ... but I going to do it a bit differently today…

Play STROLL videos without audio – what do you think they are saying…? Write it down, share it with your neighbour. 
I’ll play again with audio.

This isn’t intended to be a trick, it’s about thinking about how much we know and understand about the learner experience.
How easy did you find it to think what this learner might be saying?

This learner, like many, is positive about the investment in VLEs (especially personal MLEs)

Actually, he could be saying almost anything… because a) we ask very holistic questions.. and b) because learners say very different things. These are two notable features of learner experience research. 
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Many of the studies that I’ve been involved with are, I think, timely, relevant, rigorous and carefully disseminated to have impact.  Are they having impact? On what? Well, This is the field I mostly (not exclusively) work in and I’ve been watching it carefully. I see three trends in the way this area is having impact:

1.	a shift towards research that is more holistic (Impact on methodology)
2.	developing conceptual accounts of learner difference (Impact on models/theory)
3.	more strategic use of the process and findings of LE research (Impact on policy & practice)

1.	A shift towards research that is more holistic

As we recommended in scoping study 2005, and Bluic, Goodyear and Ellis in a careful methodological review (2007) recommended the same. 

This move towards holistic research is important, because, most studies of blended learning are case studies (Bluic et al, 2007), with teachers are researchers, with a focus on the course that the teacher has prepared. Holistic research focusses on the technology supported experience of learning. 
Now seeing institutional evaluaitons taking this shape eg. Lyons & Thorpe at Sheffield Hallam with diary interview approach.

The JISC has supported a programme of carefully designed studies in post-compulsory education that have collected in depth, rich descriptions of learners’ beliefs and expectations of technology. This programme has developed new ways of eliciting, capturing and analysing learners experiences and have confidence in our developing methodologies.  (video clip of e4L card sort being carried out). 

The point of all this is to develop methodologies which are usable. Should we all be doing a bit of learner experience research? Is this actually not so much about building a research area as getting us all to undertaken learner centred evaluations of our courses and services? 



http://elesig.ning.com/video/2007026:Video:8147�

Recipe cards

Interview plus
telephone interviewing
technology card sort
talking walls

emaill interviewing
audio logs

nested narratives

JISC

Email interviewing: the ‘pen-pal’ method

What is it?
Reseanchers enter into a personal dialogue with leamers by emal. This can be wsed to
collect reflective, written contributions from leamers over an extended period of time.

Strengths

¢ Can record experiences that leamers might subseguently fonget

*  (Zan build up a picture of the process of studying as it happens and track developments.

*  Allows the researcher to personalize the questions asked at other data collection points.

*  Minimal intrusion into keamers’ time.

* Ilses a basic, robust technology which siores data automatically.

*  Maximises sustained participation through establishing a personal dialogue between
researcher and lzarmer.

Weaknesses

*  Time intensive for the reseancher to craft ndividual guestions and follow up responses.

*  Inconsistency in timing and content of questions across students and courses. This may
be important if you are kooking to combine data across participants.

*  Researcher and leamer are both subjectively imvodved i interpretation as they composs
their exchanges, which means careful checking for validity agamst other sowrces of data
(triangulation)

Process

1. Each learmer is allocated to a single, named researcher, who signs their messages
personally.

2. Questions are adapted for each leamer so that they take nfo accownt the course the
student is taking and any prior knowledge about their own ndividual experiences as a
starting point.

3. Timing of messages is onganized to coincde with significant events, whilst avoiding busy
periods close to assignment deadiines or exams.

4. Researchers follow up with secondary quesbons or comments as approprate.

Examples from the Learner Experience projects

The Thema project has been soliciting written contributions from research participants by
email, fouwr or fiwe times ower an eight month penod. This ‘pen-pal’ method is used in
comibination with a traditional interview to build a portrait of each leamer.
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We have found that    * we developed elicitation techniques specifically for talking to learners in interview and diary formats.    * participatory approaches are well suited to this field of research    * there are ethical considerations specific to dealing with electronic data from learners    * there are practial issues concerning the recruitment and retention of participants     * we developed strategies for dealing with vast amounts of rich data created 
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Learners are developing technical skills and using
them in a variety of learning contexts; increasing in
confidence and expertise. Infermation skills and
digital [teracies are emerging through guidance and
practice.

access

Learners have access to relavant technalegies, resources and
services. Barriers to access such as cost and disability are
actively addressed. Learners are not barred from accessing

social and personal technologies without good reason.
Technical suppoert and reliable networks are available.

Sharpe, R. et al (2009) Learners Experiences of E-learning Synthesis Report: Explaining
Learner Differences at https://mw.brookes.ac.uk/display/JISCle2f/Findings
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There is a real issue that the more holistic and open you get in your methodology, the more varied your findings, the more complex the analysis. 

Especially of learner difference - lots of individual diffs, not going to talk about them today. Also models of learner development. 

If you are interested, see Synthesis Report
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So we’ve seen impact on methodology, impact on models and no. 3, the one I want to talk about, impact on practice. 
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Now, don’t even get me started on the validity of this research.. the point is that people are taking notice. 
see e.g. the David Melville’s Committee of Inquiry ‘Higher Education in a Web 2.0 World’. In fact Melville’s says students use of web 2.0 rarely supported by institutional policy. 
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So, in order to look at the impact on policy and practice, we need to look carefully at the findings from detailed, careful studies. I’m going to talk about the studies I know best (the JISC Learner Experience) .. not the hype, the studies....
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We looked at learners from HE, FE and work based learning. In total, these projects involved around 260 learners in some form of sustained engagement over an extended period, such as interviews, audio or video diaries, or production of case studies. In addition, 3500 learners responded to surveys. 
(Most learners were of typical age for undergrads (medians 18-23) and postgrads (Thema median 25), although learners in PB-LXP who were studying practice based courses part-time at a distance were noticeably older (median 38).)


https://mw.brookes.ac.uk/display/JISCLE2�
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Learners are living complex lives
and need to be connected
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We know the figures, that young people spend 4-5 hours a day online (rather than watching TV) . But what can our studies tell us about learners time online?

Learners are living complex lives. 
Learners are positive about VLEs where they provide easy access to everything they need
High expectations for robust, visible, ubiquitous services.
e.g. E-libraries are great because I’m not tied to being on campus... My PDA and laptop also give me increased mobility. (LXP)
e.g. I can do [the online activities] anytime, anywhere. When I’ve got 10 minutes between meetings, half an hour between other things... you can slot it in any day of the week. (LEX)

Time is a constraint, and  a persistent worry for disabled learners

Our studies show its not just messing around on facebook, it’s about access to specialist, academic resources, and connections with family & friends
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learners NEED access, for all sorts of reasons, that we might not know about if we hadn’t done this research. What for some is convenience, for others is life support. 


Access enablers

Access barriers

Resources that can be
accessed anywhere

Single sign on to range
of online services

Access to university
portal prior to arrival

Avallability of campus
loan laptops

Technical support for
| personally owned

Restrictions on access to
social networking sites

Lack of facilities for those
using audio support

Specialist software
available in limited
locations

Unpredictable
compatibility with
Institutionally provided
hardware and software.
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What might be the impact of this finding?  Well, once we understand the student experience better, maybe we look at even the most basic things in new ways. At the most basic level, we need to look at access. This table isn’t suggested recommendations. These are things learners actually said about things that were helping and hindering their access now - see synthesis report for full table. 
In the synthesis report we’ve done the same list of enablers and barriers for skills, practices and conceptions as well as access. 
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There is high ownership and access to personal technology. Nearly all students have access to a great deal of technology, not just that provided by their institution, but also their own laptops and mobile phones. 
The learner-centred research methods adopted here show that the concept of e-learning as course related technology provided by an institution provides only a narrow perspective of the technology use of learners today. Rather, learners are immersed in a technology rich environment and make use of the technology available to them in a wide range of ways. 

Where access or ownership is lacking, students are (and feel) disadvantaged (library monster.co.uk story)
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Some students making use of technology spontaneously, in creative ways, ... we call this ‘creative appropriation’. .....
but few examples of this. Most students are not sure how to use personal technology to aid study, 

However, beyond the expectations of service provision, and despite using technology extensively in their social and leisure lives, most learners do not have clear ideas of how courses could be using technology in educational and innovative ways. In the main, learners rely to a great extent on their institutions, course pedagogies and tutors for guidance and direction. 
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The broad aim of the WALES project is to: fash Unfiled Items »

Implement and evaluate the use of mobile technologies and social software in the
delivery of a personalised learning experience for work-based learners following HE
blended learning programmes supported by FE institutions.

The project objectives are to:

Design, implement and evaluate a tutor support system that includes the use of
mobile technologies; mobile phones, PDAs and other devices

Include in the support system the use of social software such as Blogs, Wikis,
instant messaging and discussion forums

Include also, the use of social on-line resource providers such as Google, MySpace, PR @

YouTube and del.icio.us WALES Wiki Navigation
Click on the pages below
Evaluate the effectiveness of the technologies in the context of HE courses being

delivered by FE staff to work-based and campus-based learners Wiki Pages

Evaluate the effectiveness of the technologies in support of the administration of
collaborative teaching and learning and access to support services

FrontPage

Project Management

Project Partners

Project Reports

Management Meeting Archive

This site will be used to host all the project documentation, links and other resources
and will be accessible to the project team and all interested stakeholders.

o
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Work in Progress [+
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One of their case studies (Merthyr College with HNC End User Support Year 1)

Moodle was used a lot, mostly from home. Use that created SMS messages to mobile phones was banned by the group after 9pm.

The main benefit was the immediacy of the alerts that there was activity on Moodle and the speed of response from tutor and other learners.

(these were already facebook users, n=7, who had no problem using facebook to create a course study group)

Prof. Tony Toole, University of Glamorgan
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What do you see in this picture?


L earners make extensive use of
peer support networks
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Extensive use of social networking sites – for recreational use
Extensive use of peers for support, especially technical support
Technologies used to support the process of groupwork
Social networking used where they have a cohort identity

We were surprised at the extent of the role of peers in providing technical, practical and emotional support, mediated through personal technologies
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This is a good example because it is based on Bradford’s own monitoring of the learner experience - pre-arrival questionnaires, and first year experience questionnaires twice during the first year. 

Creation of an open online community to support student transition and ongoing action research.

http://www.brad.ac.uk/developme/�
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The Google Generation British Library/UCL study last year gave us all a wake up call about the poor information searching skills adopted by students. 
The JISC longitudinal studies show learners’ abilities to use digital technologies mature over time, but in uneven ways. Our pathfinder work (Ramanau & Benfield) emphasised the importance of the institution (context) in use of technology. 
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At Oxford Brookes we are building a model for digital literacy that builds on the SCONUL model for information literacy and adds managing human interactions, knowledge building using digital tools. 
We are codifying these literacies at the programme level, asked programme teams to audit current practice and identify gaps, supporting them with curriculum redesign and development activiites (CDIs)
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Finally, we come to learner representation
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Glamorgan has undertaken large scale project. The interesting thing is the way the research has been used. Task groups produced reports, culminating in 125 recommendations about physical space on campus, access and transport, as well as L&T. Tasks groups included students as key stakeholders. 
Student voice representatives role, working in partnership with SU. 

http://dimensions.glam.ac.uk�
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We have seen |learner experience research

1.

Assessing the impact of institutional services and
environments in context e.qg. JISC Learner
Experience projects

Taking a learner centred approach to the design and
development of new tools e.g. JISC WALES

Faclilitating technology mediated peer support e.g.
Univeristy of Bradford, DevelopMe

Providing frameworks for learner development e.qg.
Oxford Brookes digital literacies

Embedding learners’ voices into quality assurance
processes, e.g. Univeristy of Glamorgan Student
Expectations project
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When I started working in this field, LE research was primarily evaluating the impact of institutional e-learning strategy e.g.  how is the VLE/MLE experienced by students?
Now, learner experience research having much greater effects than this.


Which of these areas of learner
experience research might you be/
are you involved in?

and why?

Chat to your neighbour

Then TEXT to 07786 204949
starting your text with emerg
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Send a text to 07786 204949 starting your text with the keyword emerg
Then go to http://www.xlearn.co.uk/sms and log in with username and password you have chosen. Click on Inbox to see your text in the list.
Text me the example you are most interested in and why…
Or any other examples 
I’m around all day and very interested to talk about examples, the text wall will stay open…  text me your email if you want to follow up.
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-	Where investment has been used to provide services & resources which are reliable, robust, accessible, this is allowing students to be more flexible in where and how they study. Students do take advantage of such flexibility – to a greater extent than we thought probably. 
-	Learners are finding it all very time consuming and need our help in managing it all. Adopting new practices and technology takes time, combine this with busy, complex lives and there is real time bomb here. Learners who do well are using technology to help manage all the complexity rather than it being part of the problem. 
-	Technology we provide isn’t always used in the way we hoped for or expected. Learners don’t necessarily know what to do with it, and without guidance may adopt in appropriate strageties. All this investment makes for a real transition stage, learners have been very critical of induction. 
-	Learners struggle with innovation. Their expectations of innovative use are limited by lack of academic experience. Tutors need to be proactive in helping students adopt new ways of learning. 
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-	Our view of technology needs to be as broad as our learners’ is. We need to think beyond the whiteboard and the VLE. We should be investing in technology which integrates personal and institutional technology. 
-	We should be supporting peer networks, as we always have done, but recognizing that these are now largely technology mediated (and the implications of that e.g. being sensitive about privacy). 
-	We should be regularly monitoring the learner (not the course) experience. It is all changing very fast and we need to keep up. 
-	We should be involving learners more in decision making. involve learners in e.g. institutional change programmes, big course design projects, choices about which technology to use



Resources

ELESIG

JISC

ELESIG Community at elesig.ning.com,
Including videos shown in this
presentation

ELESIG Summer Symposium 23-24
June 2009, University of Glamorgan

JISC Learner Experience projects at
https://mw.brookes.ac.uk/display/JISCL
E2

HEA Learner differences (HEALD)

project at
https://mw.brookes.ac.uk/display/heald
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All the iImages used In this presentation are
taken from the JISC Learner Experiences with
E-learning key messages slides, available from
https://mw.brookes.ac.uk/display/JISCLEZ
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